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Phase 1 of the Going Virtual! Study Series

1. What practiceand modelsof teacher professional 
development are being used in K-12 virtual schools and 
programs across the country?

2. What are the contextual factors (such as school 
philosophy, goals, state policies) that influence the 

design of professional development?

ω 258 respondents

ω 41 schools or online programs from 30 states

ω 167 teachers, 61 administrators, 14 trainers
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ñEmbodied Practiceò:  

horizontal dimension = practical 
knowledge and

vertical dimension = allows for 
variations of, and in, practice with 
practical knowledge and skills.

Learning does not occur in 
isolation from the context in 
which newly acquired 
knowledge will be used. 
(Dall' Alba & Sandberg, 2006):



ω Philosophy and goals of the program

ω Legislation/policy

ω Curriculum

ω Standards

ω Funding for professional development

ω Part-time vs. full-time teacher

ω Location of teachers

ω Location of school or training/facilities

ω Available technology tools

ω Pre-service education

ω Student demographics (special needs, grade, 
etc.)



¾ Amount of Training:Over 90% of teachers reported that training had been 
provided or made available.

¾ Credit for Training:While 60% of teachers reported receiving some type of 
graduate, CEU, or professional credit with their training, 57% reported the training 
ŘƛŘƴΩǘ ƳŜŜǘ ǎǘŀǘŜ ǊŜǉǳƛǊŜƳŜƴǘǎ ŦƻǊ ŎŜǊǘƛŦƛŎŀǘƛƻƴ ƻǊ ǿŜǊŜ ǳƴŎƭŜŀǊ ŀōƻǳǘ ƳŜŜǘƛƴƎ 
state requirements.

¾ When Training Occurs:The highest teacher-reported period when PD occurred 
was during the first year (61%).  Forty percent (40%) of teachers reported 
receiving PD each year after the first year.

¾ Training Prior to Teaching Online: 62% of teachers, and 74% of administrators 
report teachers receiving no training prior to teaching online.  

¾ Format of Training:Training sessions are delivered in a variety of formats, with 
online training being the most popular at 48%, hybrid at 31%, and face-to-face at 
9%.   12% of teachers reported that face-to-face was the only form of PD they had 
received.



¾ Who Provides Training:The majority of training is being provided by the school 
or program, regardless of the model (70% teachers, 47% administrators).  

¾ School-wide models reported the highest use of school-based training (70%), with 
only 10% of PD being handled by the larger organization.  Contrast this to 
consortium models which reported 35% of training at the school-level, and 29% 
being provided by the organization.

¾ Philosophy, Goals, PoliciesΥ  hǾŜǊŀƭƭΣ ŀŘƳƛƴƛǎǘǊŀǘƻǊǎ ŘŜǎŎǊƛōŜŘ ŀ άǇǊƻŦŜǎǎƛƻƴŀƭέ 
orientation to the philosophy, goals, or policies that underscore their training 
programs, such as gaining the necessary skills and knowledge to do the job.  

¾ Types of Training:69% of teachers reported participating in ongoing training 
sessions, and 52% in limited one-time sessions.  34% had attended summer 
workshops.

¾ School-wide models used more one-time training sessions (36% vs. 33%), while 
virtual and charter school models used more ongoing training (37% vs. 25%).

¾ Common themesacross some models  regarding design of PD included an 
ŜƳǇƘŀǎƛǎ ƻƴ άōǳƛƭŘƛƴƎ ŎƻƳƳǳƴƛǘȅέ ŀƴŘ ƛƴǘŜǊŀŎǘƛƻƴΣ ǳǎŜ ƻŦ ŀ ǘǊŀƛƴ-the-trainer 
model, tiered training to address needs of advanced teachers, and attendance at 
professional conferences and participating in social networks as forms of PD.



¾ Training offeringsǊŀƴƎŜŘ ƻƴ ŀ ŎƻƴǘƛƴǳǳƳ ŦǊƻƳ άǿŜ ŘƻƴΩǘ ƘŀǾŜ ŀ ǘǊŀƛƴƛƴƎ 
ǇǊƻƎǊŀƳέ ǘƻ άƻǾŜǊ 30 ǇǊƻŦŜǎǎƛƻƴŀƭ ŘŜǾŜƭƻǇƳŜƴǘ ŎƻǳǊǎŜǎΦέ

¾ Peer mentoringis a commonly reported form of PD (68% teachers, 82% 
administrators, 85% trainers), although several teachers reported inadequacies 
with their peer coach.  

¾ Individualization of trainingbased on prior experience was reported most often 
by charter school programs (28%), and reported least often by district wide 
models (5%).

¾ Guidelines:  Administrators reported relying most heavily on state guidelines 
(30%), as well as self-developed guidelines (28%) to guide development of PD.

¾ Content of Training:  75% of teachers reported receiving training in foundational 
knowledgein the field of online teaching.

¾ The highest reported technology tooltraining was in asynchronous tools (77%) and 
multimedia presentation tools (66%).  

¾ The highest reported facilitation strategiestraining was in meeting the needs of multiple 
learning styles (78%), and engagement and motivation in online learning (67%).  

¾ The highest reported lesson designtraining was in multimedia design principles (55%).  



What Are the Critical 
Competencies for Teaching 

Online


